
Strand 1 – Developing Language Skills: Vocabulary. The student uses new
vocabulary expressively. The student is expected to:

Overlapping 2009 TEKS (tested spring 2020 and 2021) and

New TEKS (tested beginning in 2022)

3A
use print or digital resources to determine meaning, syllabication,
pronunciation, and word origin

2E

use a dictionary, a glossary, or a thesaurus (printed or
electronic) to determine the meanings, syllabication,
pronunciations, alternate word choices, and parts of
speech of words

3B
use context within and beyond a sentence to determine the relevant
meaning of unfamiliar words or multiple-meaning words

2B
use context (e.g., in-sentence restatement) to determine
or clarify the meaning of unfamiliar or multiple meaning
words

3C
identify the meaning of and use words with affixes such as trans-, super-
, -ive, and -logy and roots such as geo and photo

2A
determine the meaning of grade-level academic English
words derived from Latin, Greek, or other linguistic roots
and affixes

Strand 2 – Comprehension Skills: Multiple Texts. The student uses
metacognitive skills to both develop and deepen comprehension of
increasingly complex texts. The student is expected to:

Overlapping 2009 TEKS (tested spring 2020 and 2021) and

New TEKS (tested beginning in 2022)

6C
make, correct or confirm predictions using text features, characteristics
of genre and structures

New

5 Fig.19F
make connections between literary and
informational texts with similar ideas and provide
textual evidence

3A
compare and contrast the themes or moral lessons
of several works of fiction from various cultures

6E
make connections to personal experiences, ideas in other texts and
society

11E
synthesize and make logical connections between
ideas within a text and across two or three texts
representing similar or different genres

6F make inferences and use evidence to support understanding 5 Fig.19D
make inferences about text using textual evidence to
support understanding

6H synthesize information to create new understanding 11E
synthesize and make logical connections between
ideas within a text and across two or three texts
representing similar or different genres
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Strand 4 –Multiple Genres: Literary Elements. The student recognizes and
analyzes literary elements within and across increasingly complex
traditional, contemporary, classical and diverse literary texts. The student
is expected to:

Overlapping 2009 TEKS (tested spring 2020 and 2021) and

New TEKS (tested beginning in 2022)

8A infer multiple themes within a text using text evidence 3C
explain the effect of a historical event or movement on
the theme of a work of literature

8B analyze the relationships of and conflicts among the characters 6B
explain the roles and functions of characters in various
plots, including their relationships and conflicts

8C
analyze plot elements, including rising action, climax, falling action, and
resolution

6A
describe incidents that advance the story or novel,
explaining how each incident gives rise to or
foreshadows future events

8D
analyze the influence of the setting, including historical and cultural
settings, on the plot

3C
explain the effect of a historical event or movement on
the theme of a work of literature

Strand 3 – Response Skills: Multiple Texts. The student responds to an
increasingly challenging variety of sources that are read, heard or viewed.
The student is expected to:

Overlapping 2009 TEKS (tested spring 2020 and 2021) and

New TEKS (tested beginning in 2022)

11A
summarize the main idea and supporting details in
text in ways that maintain meaning and logical order

7D
retell, paraphrase or summarize texts in ways that maintain meaning
and logical order

5 Fig.19E
summarize and paraphrase texts in ways that
maintain meaning and logical order within a text and
across texts

9A
demonstrate knowledge of distinguishing characteristics of well-known
children's literature such as folktales, fables, legends, myths, and tall
tales

3B
describe the phenomena explained in origin myths from
various cultures

9B
explain the use of sound devices and figurative language and distinguish
between the poet and the speaker in poems across a variety of poetic
forms

4A
analyze how poets use sound effects (e.g., alliteration,
internal rhyme, onomatopoeia, rhyme scheme) to
reinforce meaning in poems

9C
explain structure in drama such as character tags, acts, scenes, and
stage directions

5
understand, make inferences and draw conclusions
about the structure and elements of drama and provide
evidence from text to support their understanding

9Di
recognize characteristics and structures of informational text, including
(i) the central idea with supporting evidence

11A
summarize the main ideas and supporting details in a
text in ways that maintain meaning and logical order

9Dii
recognize characteristics and structures of informational text, including
(ii) features such as insets, timelines, and sidebars to support
understanding

11D
use multiple text features and graphics to gain an
overview of the contents of text and to locate information

Countdown to the Reading STAAR Correlation of 2019 to 2009 Reading TEKS 5th Grade Page 2

MathWarm-Ups.com  2019 Baker & Petsche Publishing LLC



9Diii
recognize characteristics and structures of informational text, including
(iii) organizational patterns such as logical order and order of importance

11C

analyze how the organizational pattern of a text (e.g.,
cause-and-effect, compare and-contrast, sequential
order, logical order, classification schemes) influences
the relationships among the ideas

9Ei
recognize characteristics and structures of argumentative text by

(i) identifying the claim
New

9Eii
recognize characteristics and structures of argumentative text by

(ii) explaining how the author has used facts for or against an argument
New

9Eiii
recognize characteristics and structures of argumentative text by

(iii) identifying the intended audience or reader
New

9F recognize characteristics of multimodal and digital texts New

Strand 5 – Author’s Purpose and Craft: Multiple Texts. The student uses
critical inquiry to analyze the authors’ choices and how they influence and
communicate meaning within a variety of texts. The student is expected to:

Overlapping 2009 TEKS (tested spring 2020 and 2021) and

New TEKS (tested beginning in 2022)

10A explain the author’s purpose and message within a text 10A
draw conclusions from the information presented by an
author and evaluate how well the author’s purpose was
achieved

10B explain how the use of text structure contributes to the author’s purpose New

10C
analyze the author’s use of print and graphic features to achieve specific
purposes

13B
interpret factual or quantitative information presented in
maps, charts, illustrations, graphs, timelines, tables and
diagrams

10D
describe how the author’s use of imagery, literal and figurative language
such as simile and metaphor, and sound devices achieve specific
purposes

8A
evaluate the impact of sensory details, imagery, and
figurative language in literary text

10E
identify and understand the use of literary devices, including first- or
third-person point of view

6C
explain different forms of third-person points of view in
stories

10F discuss how the author’s use of language contributes to voice New

10G explain the purpose of hyperbole, stereotyping, and anecdote New
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How Māui Made the Sun Slow Down 

A Māori Myth 

1 One day, Māui and his men were trying to finish their day’s 

work when the Sun went down. In the dark, Māui’s men stumbled 

and fumbled. Māui grew impatient. 

2 “We hurry all day to complete our work, and every night the

Sun sets early. Tamanuiterā races across the sky! The day is too 

short.” Māui’s men all agreed, grumbling with frustration. 

3     “I have a plan to slow the Sun,” Māui continued. “We shall 

capture the Sun and make him go more slowly. Our days will be

longer. We will have time enough to do our work with time left over

to dance and sing.” Many of his men were enthusiastic, but not

everyone agreed.

4 “Are you crazy?” one man called out. “How can we beat the

Sun’s incredible heat? We will be reduced to ashes!”

5     Māui explained the details of his plan. Soon, all of his men 

agreed to help Māui on his quest to slow the Sun. 

6     Māui and his men spent five days plaiting rope from flax. They 

worked to tie the ropes into a large, strong net. Māui said a prayer 

over the net: “Taura nui, taura roa, taura kaha, tauro toa, taura here

i a Tamanuiterā, whakamaua kia mau kia ita!” This work done, the 

men traveled east to where the Sun rises.

7 Arriving at the Sun’s cave in the night, the men saw that the

Sun still slept. Quietly they arranged their net over the cave’s

mouth. They covered themselves in moist clay to protect

themselves from Tamanuiterā’s heat. The men built low walls of 

wet clay and hid themselves.

8     Soon, the Sun awoke and began to rise. Tamanuiterā was 

surprised and angry to find himself covered with the flaxen net. He

cried out and blasted heat in all directions. Māui and his men held 

fast to their ropes, and the wet clay absorbed the Sun’s heat.

Tamanuiterā fought and struggled, but the higher he rose, the more 

he tired.

9 “Why do you do this?” Tamanuiterā said with rage. 

10 “Every day you cross the sky in a hurry. We have to rush to

get our work done. No more!” Māui replied. 

11 The Sun could see he had lost this battle. He agreed to slow

down. Tamanuiterā now travels across the sky at an even pace, 

dividing day and night into equal parts. Māui and his men returned 

to their own land, happy to do their work and have time to rest.

The Sun’s Movement

1 Long before people used scientific observations and

experiments to understand the natural world, we told stories. Many

early cultures invented stories to explain things like lightning,

darkness and the changing of seasons. The study of these ancient

stories, called mythology, shows us that many primitive cultures

told stories about the Sun.

Earth’s Rotation

2 Today, of course, we know that the Earth rotates on an axis.

The Sun and every other star cross our skies as Earth turns.

Because of the Earth’s constant rotational speed, we can

accurately measure each day’s sunrise and sunset. This twenty-

four hour cycle is now well understood.

3 Early observers believed the Earth stood

still at the center of the universe. The Sun and

stars, they believed, rotated around the Earth.

About 2,300 years ago, Aristarchus of Samos,

a Greek philosopher, proposed a new idea.

He thought the Earth moved in an orbit

around the stationary Sun. Almost nobody

agreed with Aristarchus. Gradually,

observations by Johannes Kepler, Galileo

Galilei and Isaac Newton supported

Aristarchus’ theory. It took almost 2,000 years

to prove that Aristarchus was correct! Today,

our satellites high in orbit can actually show

Earth spinning in space. There’s no doubt:

Aristarchus’ heliocentric theory was correct.

A Diagram From

Aristarchus’ Writings
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3 Both How Māui Made the Sun Slow Down and The Sun’s

Movement support the idea that –

A ancient cultures told stories to explain the natural world

B  the Sun’s scientific name is Tamanuiterā 

C people have long sought to tame natural forces

D few people accepted Aristarchus’ heliocentric theory

2 Which of the following best describes the way How Māui Made 

the Sun Slow Down and The Sun’s Movement most differ?

F  Māui is the main character of How Māui Made the Sun Slow  

Down, while Aristarchus is the hero in The Sun’s Movement.

G How Māui Made the Sun Slow Down is a fictional myth, while

The Sun’s Movement is an informational article.

H How Māui Made the Sun Slow Down gives historical information,

while The Sun’s Movement is an entertaining article.

J How Māui Made the Sun Slow Down compares two cultures,

while The Sun’s Movement offers the author’s opinions. 6E

4 After reading both How Māui Made the Sun Slow Down and The

Sun’s Movement, the reader can tell that only The Sun’s

Movement mentions the –

F a magical flaxen net H ancient mythology

G Sun’s journey across the sky J Earth’s rotation

6E

1 The authors of How Māui Made the Sun Slow Down and The

Sun’s Movement both write to explain –

A why ancient people felt connected to the gods of their mythology

B how the Earth’s rotation causes the Sun to cross the sky daily

C why the Sun crosses the sky in a steady daily cycle

D how people were able to control the Sun’s speed

6E

6E

6F

6 Which word or phrase helps the reader identify the meaning of

primitive in paragraph 1 of The Sun’s Movement?

F natural world H changing of seasons

G ancient J mythology 3B

7 Māui’s plan to use wet clay in the Māori sun myth allowed the 

men to –

A  work quietly before Tamanuiterā woke up 

B weave a large flaxen net to cover Tamanuiterā’s cave mouth 

C see more clearly in the dark

D  protect themselves from Tamanuiterā’s intense heat 8C

8 Which of the following sentences best explains why Māui and his 

men were angry enough to confront Tamanuiterā?

F “How can we beat the Sun’s incredible heat? We will be reduced

to ashes!”

G “Taura nui, taura roa, taura kaha, tauro toa, taura here i a

     Tamanuiterā, whakamaua kia mau kia ita!” 

H “Tamanuiterā races across the sky! The day is too short.” 

J Tamanuiterā was surprised and angry to find himself covered  

with the flaxen net.

5 The details in The Sun’s Movement support the idea that –

A scientific theories can take a long time to be accepted

B the Earth’s rotation causes the changing of seasons

C Copernicus and Aristarchus argued about their theories

D ancient myths about the Sun were correct after all

8B

9Di

9 The Māori men were able to defeat Tamanuiterā because of 

Māui’s – 

A impatience and frustration C bravery and careful planning

B desire to dance and sing D speed and strength
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Ocean Numbers

by Ann Laughlin

Way out there in the great big ocean,

sits 97% of the Earth’s water.

Seems like I oughta know that.

The Sun comes out

and heats it up.

And there it goes rising up high into the sky.

86% of all evaporation

takes place out there.

86% of the water floating around in our atmosphere

comes outta that great big ocean.

Then it rains out there.

78% of all the rain in the world

falls out on the great big ocean.

Then it happens again.

Sun comes out.

Water rises up.

Water falls down.

In that great big ocean.

And if it doesn’t?

Weather goes all crazy. Crops don’t grow. We don’t eat.

100 minus 78 equals 22.

22% of the world’s rain falls on land.

It comes out of that great big ocean.

And if it doesn’t?

Weather goes all crazy. Drought. We don’t drink.

Seems like that great big ocean’s

got an awful lot of power over us.

And guess what percentage

of all that water out there

is safe for us to drink…

Say we get thirsty.

We go out to that great big ocean to get a drink.

Guess how much of that water doesn’t have salt…

97% of all the Earth’s water, out there, and we’re thirsty…

How much can we drink?

0 percent.

Ocean, you win.

The Water Cycle

1 It’s stunning to think that every single drop of water that exists

on the planet today has been here all along. Thanks to the water

cycle, water is the ultimate recycled product.

2 Water moves around the Earth and its atmosphere in a

continuous pattern. The Sun beats down upon the Earth and all its

water. It heats the water, causing it to evaporate. Water vapor, now

in a gas form, rises up to the sky and into the air we breathe.

3 The molecules of water will eventually cool and turn back into

liquid. This is called condensation. The water condenses and the

liquid molecules group together to form clouds. Wind currents high

in the sky push the clouds around and may move the water far from

its original evaporation point.

4 At some point, there will be too many water molecules together

and they’ll be too heavy for the air to hold. Then they’ll fall back to

Earth in some form of precipitation. That could be rain, sleet, snow

or hail, depending on temperature and weather conditions.

5 Back on Earth now, the water collects in rivers, lakes, ponds,

streams and, of course, the ocean. It pools up on highways and

hangs in droplets on leaves. Each of these locations, when heated

by the Sun, will be a new source of evaporation, and the cycle

continues.
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3 Which of the following describes a difference between Ocean

Numbers and The Water Cycle?

A Ocean Numbers describes the parts of a natural process, while

The Water Cycle mainly focuses on the ocean.

B Ocean Numbers uses math equations as evidence, while The

Water Cycle tries to persuade the reader to conserve water.

C Ocean Numbers has a first person narrator, while The Water

Cycle does not.

D Ocean Numbers features misleading exaggerations, while The

Water Cycle emphasizes factual statistics.

2 Both Ocean Numbers and The Water Cycle share the theme of –

F the importance of the ocean as a part of volcanic activity

G water’s movement on the Earth and in the atmosphere

H the importance of recycling to maintain the environment

J our planet’s available drinking water 6E

4 Both the poem and the article encourage the reader to –

F worry about the environment H avoid plastic water bottles

G be thoughtful about water J learn about molecules

6E

1 Ocean Numbers and The Water Cycle mainly differ in that –

A Ocean Numbers is a poem, while The Water Cycle is written as

an informational article

B Ocean Numbers gives data and information, while The Water

Cycle is written to entertain the reader

C Ocean Numbers includes factual information, while The Water

Cycle is written to express the author’s opinions

D Ocean Numbers is lighthearted and silly, while The Water Cycle

takes a more serious tone

6E

6E

5 The speaker in Ocean Numbers asks the reader questions in

lines 19, 24 and 35 of the poem to –

A teach the reader how to use statistics in poetry

B emphasize the ocean’s role in supporting life on our planet

C persuade the reader to take action to conserve drinking water

D explain the steps of the water cycle

9Diii

6 The poet provides statistical information in lines 7-13 of Ocean

Numbers to give the reader a sense of the –

F world’s natural beauty H ocean’s immense size

G parts of the water cycle J poet’s math skills

6F

7 What main idea does the poet convey in Ocean Numbers?

A Some people do not appreciate the importance of the huge

ocean to our happiness.

B The water cycle is driven by the Sun, but it depends on the

waters of the planet’s vast ocean.

C In a contest to see who is larger and stronger, the ocean always

wins.

D The vast ocean supports the natural cycles that all life on our

planet depends upon. 9Di

8 How does the author of The Water Cycle organize the article’s

information?

F By explaining the sequence of steps in the water cycle

G By putting events in order from least to most likely

H By contrasting the steps of the water cycle with human needs

J By comparing water to the process of a recycling facility

9 Which step follows evaporation in The Water Cycle?

A Condensation C Percolation

B Precipitation D Runoff 7D

10D
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Keilah’s Presentation

1 “So, in conclusion, the Sun is a giant ball of glowing gas. The heat and light from the

Sun are important to life here on Earth.” Keilah took a deep breath. “Any questions?” She

knew this was the hardest part of her science presentation. Hands shot up across the

room. That was a good sign, Keilah thought. “Asmaa, what is your question?”

2 “You said that the Sun is gas, but Mr. Crenshaw taught us that the Sun is plasma.

Isn’t plasma a state of matter? If it is, then why do we say the Sun is a ball of gas?” Asmaa

was Keilah’s best friend. Keilah was a little surprised that she had started with such a hard

question.

3 “Well, um, Asmaa,” Keilah stammered, “plasma is a state of matter.” She took a

second to compose her thoughts. How did Mr. Crenshaw make this look so easy? “Mr.

Crenshaw, may I draw a diagram?” Keilah asked.

4 “Sure, Keilah. I love diagrams.” It was true. Mr. Crenshaw had diagrams and charts

hanging all around the science lab.

5 “Okay, Asmaa, solid matter is made of particles that are locked together in a tight way,

like this crystal lattice.” Keilah was drawing a cube of spheres. “In a liquid, the same

particles are free to move and flow around each other.” Now Keilah drew loose particles

with arrows to show motion. “Gas particles have higher energy, and so they scatter about.”

Keilah drew particles far apart with long arrows showing lots of movement. “Here’s the

tricky part.” Keilah pointed to one particle and drew a few dots inside of it. “All of these

particles are atoms, and atoms are made of smaller particles.”

6 The whole class sat in surprised silence. Mr. Crenshaw nodded from his place at the

back. He was smiling as Keilah labeled protons, electrons and neutrons in the diagram.

7 “So, in the Sun, the gas particles are under so much pressure from gravity that they

smash into each other. The protons fuse together. The electrons kind of fly away, and this

changes the atom. This change is when the gas becomes plasma, the fourth state of

matter.” Keilah turned from the white board to face the class.

8 “Really, the Sun’s gas, which is mostly hydrogen, is not burning. But when it becomes

a plasma it glows, because the protons are at such a high state of energy. So, the Sun’s

gases are changing to plasma all the time at the Sun’s core.” Keilah looked at Asmaa.

Asmaa looked pleased with Keilah’s answer. “Any other questions?” Keilah asked.

9 The room was silent, and nobody raised their hands. Keilah was surprised.

10 “Well done, Keilah!” Mr. Crenshaw said. “You just taught us more than you’re

expected to know until 8th grade.” Keilah beamed and sat down to applause.

Gentle Moon

by R. Lance

1 So high up and far away,

2 gentle Moon’s silver light

3 does beam down and come to play

4 upon our Earth in the night.

5 Your merry shape so high

6 sends the Sun’s warm rays

7 into space and through the sky

8 to rest upon my sleepy face.

9 I read a man stood there once,

10 upon a rocket, sent to you,

11 to touch the rock and dust

12 that gives your face a silver hue.

13 Is our face so bright

14 from your own celestial perch?

15 Do you fall asleep at night

16 looking down upon the Earth?

17 Do our plains to you seem

18 a sea of tranquility?

19 Do our hills make you dream

20 of warm soil’s dark fertility?

21 I marvel on your powdery face,

22 hewn from Earth’s own rock.

23 To the Sun you give night’s chase

24 while I am rooted in my spot.
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3 According to both the story and the poem –

A the Sun and Moon share physical characteristics

B scientists have trouble understanding the Sun’s light

C plasma is a fourth state of matter

D the Sun’s light is important to us here on Earth

2 Which sentence best describes the difference between the story

and the poem?

F The story describes a state of matter, while the poem describes

the Moon’s phases.

G The story has characters and a plot, while the poem features a

child’s thoughts and impressions.

H The story never gives a clear theme, while the poem relates a

clear lesson.

J The story has a clear narrative voice, while the poem lacks voice

or tone. 6E

4 How is Keilah similar to the narrator of Gentle Moon?

F They both are able to answer difficult questions about science.

G They both use rhyme and verse to express complex ideas.

H They both enjoy learning and thinking about objects in space.

J They are both characters in works of fiction about the

relationship between the Sun, Moon and Earth.

6E

1 Which theme is shared in both the story and the poem?

A Kids are interested in objects in space, like the Sun and Moon.

B Most people do not understand states of matter very well.

C Diagrams are very useful learning tools.

D The Moon reflects light from the Sun.

6E

6E

6 The reader can tell that lines 9-12 in the poem Gentle Moon refer

to –

F old nursery rhymes that mention the man in the Moon

G a child narrator’s nighttime dream

H a science fiction story about humans on the Moon’s surface

J NASA’s Apollo mission, which put astronauts on the Moon

10D

5 Look at the information in this sentence from paragraph 6 in

Keilah’s Presentation.

The author gives this information about the class to show that –

A Mr. Crenshaw has never before shared so much information

B Keilah’s classmates are impressed with her knowledge

C Asmaa has offended Keilah in front of her other friends

D Keilah’s classmates are worried that Keilah will do poorly on her

presentation

6F

7 Which lines from the poem Gentle Moon best make use of near

rhyme?

A Lines 1 and 2 C Lines 9 and 11

B Lines 2 and 4 D Lines 21 and 23

6F

The whole class sat in surprised silence.

9B

8 Which line from Keilah’s Presentation best explains why Keilah

hesitates at the beginning of paragraph 3?

F Keilah was a little surprised that she had started with such a hard

question.

G Asmaa was Keilah’s best friend.

H “Okay, Asmaa, solid matter is made of particles that are locked

together in a tight way, like this crystal lattice.”

J Mr. Crenshaw had diagrams and charts hanging all around the

science lab.

Reading Science
Comp 3 Questions

Questions

Fast Focus Science-Based Reading 6E / 5.8D
Updated to New /Overlap TEKS

TM


